BO t5« 668 

iOMOB 
TITLB 
POe OiTI 

El)6S*'mitE ' 

'■ ■ • \ 



HE 009 938 



' / 

DOCOniT BBSOHB 

Varher, Iris I. - ' . 
Easiness as a Jdberal Art. ' 

77 . ' .* * 

'lip. ' • 

aF-10.83 fle-Sl*67 Plus Postage. 
• ♦Easiness Adiinistration; ♦Eogine£s Edocation; 
Gener^al Education; Bigher Educaticn; ♦Liberal Arts; 
♦Liberal Arts Majors; ♦Vocational Education ' . , 

. • >^ • 

_^ ^ ooe of the sain argoients against business as 

part of liberal educaticn seeas to be that it has practical 
, applicability, one should looWdeeper * iifto- the use of the sore 
traditional liberal education subjects. Histcricallj , «hat we 
interpret as pore liberal- edacati5k had at the sase tiie high 
practical yaluf; this is stUl true, rbat seeis to sake business feo 
diff«rfeBt ipirtly that business inrblTfes huge suss of 'souey^. and 
- loney is soiehov suspect in acadese. Theoretical and phiXosoph^lal is 
•ell as practical cofciderations are becoiing sere ^nd sore, a part of 
business, and thus of business education, and bear a close 
relationship t(^ other subjects taught as part of the iiberal- arts 
educati<?n, (AUttor/HSE) . . • • 
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BUSINESS AS K LIBERAL ART 

In most American universities^ the Colleges of Business report incr^Sing 
^ \ i . 

^ student enrollments while Colleges of Arts «nd Science face smaller and smaller 

classes/ At the same time there is a demand ^f or the return to the basics and a- , 

return to true literal e*Jcation. Depending, which side one stands on» the^ 
— • — . . 

I' ^ basic? mean either the traditional humanistic subjects or a nfcre practically 

oriented education. Accepting the position that a return to the^asics means a 

. return to true liberaj Education, two questions arise: "l) What is liberal " 

education, and 2)«Who in the university ts'entitled to a share in the liberal 

education program? • , . - 

In order to ansWer the first tjuestion it is helpful to look at .historical . 

^ deflnitions'arwl htstorical curricula of Wcferal ^ducatipnal institutions: In^"^^ 

'the middle ages liberal fducation consistedo/ a ^dy of the seven liberal arts: 

gramwr, rhetoric, logic, gewnetry, arithmetic, music, and astronomy. ^ In the . - 

♦ urban schools of the twelfth centurjf the study of theoretical, practical, logical,- 

. and mechanical philosophy followed the st\jdy of the seven liberaj arts. The 

, Study of mechanical philosophy included the processing of wool, navigation, 

medicine,, Npnd agriculture. Jhese subjects were obviously considered very important 

, to a functipqins^ in the practical world and therefore consid€(r^ ^;>art of a- higher 

llberal^education 'in the ctties. 

■ ^for the Humanist the goal of liberal =^ucation was the development of 

'/ ♦ ' 

hamony add equlllbrliw within roan. The affairs of man. and his wdMdly aspirations 
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becaae of Interest. In humanism we are however confronted with an £lite education.' 
Sihen Eri^mis talks about education, he always talks about the Education of a ^mall 
groyp of people who would assOme leadership p^sjitions In life.' He is interested 
4b tl»e education of the prince. *nd. the scholaf^o Would not worry about the . 



mondane things of Tife! The liberal education proposed by men like Erasmus, 
Vergerio, 'and da Feltre. was. meant to prepare students for'their stations in 
the elite. 

/Th% Renaissance ideal of the educated man was'someone who could do fiwny 
things well, the man who could handle his private and public affairs with ^ 
competence, 'The ideal gentleman is based on this concept.- The gentleman of 
^-Henry^ Pea Cham had to show, among otheV things, ability in cosmogfaphy, geom^ry, 
poetry, music, sculpture, drawing, and painting. He wJs the polished man. 

r 

At the beginning of the 19th century Humboldt, the German philosopher and 
educator, turned away from education as service to society. He stressed the 
<:ultivatton o/ the individual as all important. This separation resulted in a 
snobbish and tragic detachment from^ociety. It developed an intellectual who 
s^rned the practical affairs of the w^ld and who was not well equipped £o deal 
witti it when he tried. This detachment stands in sharp contrast to the Rena^issance 
ideal of the educated man. , 
^. Fn 1853, the English CardinaT John Henry Newman demanded that^he uriiversity 
educate a man who cpuld fill any post with credit, and who could master any subject 
with facility.- At first glance this is a return to the Renaissance ideal insofar 
as it^stresses the whole man, but Newman carefully distir^uished between. 1 iberal 
education and technical education, and he very definitely was against any profes- 
sional jor technical education in the university. . 

\x\ the 20th century Robert M. Hutchins and Mortimer D. Adler ha^e been the . 
iBtftn advocates of a liberaJ, humarfiftic education. In their opinion/libferal 
educ^^n \% the cultivation of the Intellect through sfranmar^ rhetorTc, logic, 
theoretical. mathematics, and the study of the classics.. Liberal education is seen^ 
.as'flxed In content and ala sinde truth Is permanent and never chahges. It has 
•bebn bjjst expressed in the works of the classics, and therefore a study of the 



. classfcs provides the best path' to get to that truth. 

Liberal Arts Colleges have been carefully stating their philosophies 
over the last decad^.^ Vassar for example sees as the purpose 'of liberal education 
the achievenen^t of depth and 'range of knowledge; recognition of the different kinds 
of -knowledge^ their scope^and relevance to each other; immediate experience of 

creative idea^, works of art, and scientific discoveries; developineht of the powers 

— ' ' - , > 

of^f^eason and imagination; artd increased knowledge of oneseJf^ 

- = - ^ ^ ^ 

' ^ In spite of controversies and changes through history, advocates of libelaT 
Wucatioa, with the exception of Hiart>oldt, state a^consistent goal of liber^ 
e^JcatiorvVthe education of a free man who can function well in his world. Mo^ 
liberal educators today would agriee to that definition, but the pr6)lem is that 
we cafinot agr#e on a'definition of freeman and even less, on what functioning in- 
this world means. 

The world has changed So tremendously that a welj functioning liberally 
educated humanist of .the 14th century would be completely lost in^oday's world! 
Todd/ ye can no longer afford to^and w^ ^re no longer interested in giving 
education to a smalT. elite -only, ^ He try to, educate everybpdy* In an ever f^aster 
changing world adaptability amd adjus6nent becomer important aspects' of educatiion^. 

These problems were next to unicnewn in the l^ast century. Ltfe was stable, social 

. - t 

nonns and values were accepted traditions. People knew thetr "places" In life.. 

' ■ * p - - J ' 

• Even though the definition of liberal education has remained rather 

.unchanged through the centuries, tful exact Curriculum content of liberal education 

has changed. Gradually thfe stu^y of physics,^ history,. natural history was added 

to^e liberal arts curriculum. If'asked today; most educators who do believe in 

Ifbenal education would Insist on the stu^|^f English and "modern languages as 

tradfij^lonal parts of arl^ liberal education, ing at old curricula it is 

Wzing to see ho^f^ late fhe study of English literature and modern languages. has 



ent^ed the halls of liberal education. The study of English granriar was intro- 
duced at the beginning off the 19th century, before English literature. EnaiisTi / 
franmar, however, was usually studied together with Latin grammar with the enphasis 
^pi Latin. At Mitei Uhivfrsity of Oxford, Dhio, the study of Ervglish literature 
appears for the first tiifne in the catalogue of 1848, whereas Political Economics 
is. listed already in 1845- ^ 

. In order ;jto .answer the question 'wbo :$hould.^-r6spansibU ^or liberal^.education 
we have to look at whom the colleges educated at yariousV<times. Accarding to past 
records, most' students^enter^d the ministry and many became lav^yers-- One b^ig 
argument that advocates of liberal educatTCn bring forw/r<^is that it educates the 
mind,, that liberal education is*not and should not be training for a profession, * 
it should not be vocational. Yet, looking through oW catalogues it^ii quite 
obvious that the liberal education at most universities was not all that detached , ' 

from the practical aspiJ-ations of* the students. To be ministers these students 

• • * 

needed Greek, Latin, philosophy, and these subjects were definitely the core of 
the corricuTuB, A background jn Latfn was alsp essential for the study of rhedlclne. i 
With fewer people going Into the ministry ^oday and with the decreasing importance 
of Latin foV «ed1cine, theyjuestion arises whether this curriculum still is the • 
only cuiriculw which pnyvides, a liberal education? 

f * 

Many advocates of traditional liberal education express a very definite 
aversion to what they consider practical studlesv It is often claimed that the 
sii^Ject. matter of the humanities Is closer to ordinary life thajjj? that of physical 
scief^e, because the humanities prepare man for thinking, ^ making decisions in 
hous^1tf» religion and politics. These people Insist that it Is the business of the 
liberal college to provide richness of mind, and In their opinion the crafts, 
techfliques, and social skills are simply not on the sairte level as the great achieve- * 
merits of the human spirit In jrftilosophy, literature and religion. ^ The demands of 



these peopTe that 1 iWral >ducation should prepare man for decisions in hi's * 

-Cutureiworld are- Identical with the Renaissance, but life has changed, and i! can 

no longer' be taken for granted that the humanistic subjects 'hold the monopoly in 
liberal .education. • • V 

s > • 

One af the pr^lems of our times is that we.harite -?ost a binding philosophy 
and.vaiae system^ We often do research which produces nimibers but does not pro- 
vide us:j<ith guidance and direction because we. don't know what our goals are. 
In overcoining this problem a study of philosophy is Essential; but at i^e Same 
t-fine this f^flosophy carmot be detached frbn our lives. An'isolated study of ' 
philosophy or the classics will produce ifery t^r scholars who make their 
• declsiofjs in a vacuiui. Liberal learning h«s to concentrate on lasting yalues and 
at the)s«me time be ineani^ful for the her#and rtow. To those who argue that this 
Isr a watering down of stAdards and giving up literal education idaals one cin 
answer \^ liberal education through the q^nturies has never been rigid, that it. 
has al#«ys changed and always adapted to the changing- conditions ef life, and that 
this change has. always been dertounced by traditional lists. If the truly educated 
man is, the one who can run his affairs well and think and function in today's 
v^rld, he has to bp able to master more than the traditional humanistic curri- 
cujum. .Life has become complex, and 'our own penj^rwr affairs are more complicated 
t^an ever., A person in our society -has to make decisions about whom to vote for. 
how to haiMJle Ms inc(58e,'in >*hat tp invest* ho*/ to evaluate government \actions. • 
4<1thout a- knowledge' of management, accounting, finance, law, and economics we 
simply cannot inaVe .elated and valid decist^s. Business in that sens| is not 
just the teaching of a;tr.ade; it is an integral part^of being able to manage one's 
bum affatrs wisely. If liberal education eiucates the whole -man, then education ' 

jivbiiiljiess has tp^te part of his education. 

"*.•>.. ■ . 

still »^in!s the argiipent that gwst people who study bi/siness do so 



because they want t(> b"ecome businessmen; thei^f ore business colleges are tfade 
schoqls, and it should not' be tbe task of the university to educate tradesmen 
•and technicians for industry^ ' . • s ^ ^ 

This argunent can.be countered on several accounrts. Most business programs 
do not turn out the^ narrow. specialist that most critics envision, and'many ©f, the 
critics who come from Arts and Science prepay their st.udenls for future careers 




jus£ as we do in business. Listening"" to the critics one sometimes get the 
feeling that Mberal education improves "^with-^ decreasing practicality and increasim 
detachment from real life. It is interesting that,any newcomers t"S the field of . 



iberal education |iave always been considered ^worthy of a<truittance. This is 

% 

le- for English, tfiodem languages,- sciences,. and now, for jJusiness . Somehow the 
nA* has always been suspect in the halls of the liberal education gods. It is 
al^ interesting to observe that those who finally were a^iitted ha^^lways tried 
to klose the doors behind them so that from now on the realm, wojld be clean and 
uncc^taminated by new trivialities. 

How "pure" are the studies of liberal education?- Since "one of the main- 
ai^w^nts against business as part of liberal education se«ns te be that it has 
practi^l applicability, one should look deeper into the use of the'more tradi- 
tional ^iberal' education subjects. As pointed out above, the education art many 
universiViesr was geared towards the^inistry, law, and medicine.' (In, Europe ^ 
medicine Ind law are sfill cpre studies at any university in cpntrast to America 



where W 



two disc^iplines have been set aside in professional schools. In 



America we ^Ire lawyers andt^doctors, but at the same time many pfeopl^^l.tRat 

they are notttuite worthy of eqi^al standing in academia.) For'those professions 

V * < * . 7 ' . 

the liberal edWation provided was very relevant preparation foe a profesinVn. 

\ * * * • ' • 

What we interpret as pure liberal education had at the 'same tJme high prajtltcal 
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relevance. Th.i§ is still true today. The person" who 'studies literature for 
example often teaches it afterwards.' Ip that then these studies are -also a 
preparation for a professioD\or rareer. 'And yet, these studies, according to 
many -people, hold the exclusive key. to enlightenjient, wholeness, -and self- 
fulfillment. ' t ' ^ ' , . 

Wh^ IS it then that makes dusines-s so different? It is jinr'tly €wnected 

-with thtf fact that businessmen handle money or at least -make 'decisions which 
involve huge suros of money, and money somehow ^*s suspect. ' 

Throughout history man has always tia^d a love-hate relationship with mo4y.- 
We all want it, at the same time we look down on the person" who handles it. Money 

■ is'dirty, it 'is" too close to the realities of iife, and business as a result is- 

extranely suspect by the "pure" academic subjects. ' , , 

He often hear the argwnent from Arts and Science that our businessmen need 

more education in academic subjects, parttcularly philosophy and ethics. This is 

definitely true. The nwnerous scandals in industry over ihe last few y^ars bave 

brought this need very clearly out into the open, but unless t>)e person who teaches. 

the businessman und o rstand D i ^ y^ about business, th e p H ilMe p hieal stu die s^ ki T t-te-^^' 

detached from reality. If the philpsopher wants to fnterpret life, the direction 

of maji, he has to first se^'what life now is like.' This then means that the tnily 

liberally educated philosopher has to be able to manage his business affairs well 

and wftely too. Instead of fighting each other^business and the humanities should 

get together. The definition of liberal education still holds: the education of 

^ • • % ' ^ ^ , • . 

the whole man who can function well ^n his world, who i^ lethical and moral. The 

humanities alone wilj not b? able to educate this man, and business cannot do it ,\ 

either. - The person studying business needs af so] id background in ethics, philosophy,\ 

hist^fy, language. The fact^that values change does not mean there are no penma- 

nent values. Business fo^ example has to understan<J €fhy the concern fo^he. . ^ 



environment bas grown. Business has tii. understand the basis for this conc;ei^ 
More and more businesses go intematfonal . -^h order to.be successful in this / 
venture, businessmen have to develop an understanding for different approa^jfies 
'to life; they have to understarld differef^t cultures and languages; they hav^ *to 
know about history as a shaping force; 

Over th,e last few' years many J[)usine^es have showrf a growing concern over " 
business practices. Everybody is aware of the scandals that kickbacks,' illegal - 
cimpaiga contributions, aod briberies have created. In light of this many 
cof^nies have developed ethical guideli/(e^ for their employees. To set up mean- 
ingful rules, however, a bacljgrouml in etl|^ is essential otherwise we try to/ 
solve every probletn individually. Unless we .understand the concepts behirranfe 

rules/ we are Tost in n^aningless detail. The federal "government, for example', 

' ' ' • ♦ 

has issued a rule that federal employees are not allowed to accept presents .above 

^$150 from people erig^jj^ed in Jobbying. This rule is precise but, by setting the 

limit at $150,^it indicates that a gift of -5149 v^u ld not v iu late^the ethfcal' rule. 

The precise rule does not necessarily reflect the spirit of the rule. It is 

extrefwely hard legislate ethical .behavior" unless we understand the ethical 

foundation. 

Many business colleges across the country Tiave started* to develop their own 
courses in business ethics and social responsibility ot' business. Why? Usually 
;tbe philosophers who could teach th«se classes do not know anything of don't care 
about business. These courses taught by philosophers are the/efore detached from 
the practical concern of business^ If the philosopher wants to educate the student 
of today to make good and valid decisions *he has to understand the environment thesfe 
decisions have to be made. in. This means that the truly liberally educated philo- 
sopher has to be able to understand- the workings of business. Man^ universities 
list as one of tbeir objectives the' education of the enlightened citizen who c&n • 



<hake wise and responsible -choices. ^ In order to fulfill this goal the good/,^ 

citizen needs ah understandings bi business^tffai rs . ^e^have to understarvd the * 

' issues in order to* get to the core of the problenr. - < ' y 

Over the last decade the problem of pollution has come mote and more to our 

i 

attention. Many people believe that poWution has to^be limited, but to bfe for or 
against pollution control is not eniugh. The educated person will lookl^t:t|ie 
implications ^and consequences of pollution control or lack of it. How does 
pollution control affect the finances pf a ^pany, the investment of the stock- 
holders, the price of cojisimer goods? Is the proposed program actually helping 
or does it simply spend money without achieving much? He will be able to ^sk 
VigNt questions and consequently make better decision^. • ' . 

Should sociaJ 'legislati^ be supported or not? ^Support or rejection are 
based partly on our^^hilosophicai position, but here a decision based ^n underlying 
facts will be the better*one too. Assuning one supports social legislation, one 
^^^^o^i^d have to evaluate different approaches and programs. Where is the money 

co^g from? Shoul#taxes be raised ^d if so, how will a raise affect the tax- 
payer? Who is really paying for^a program? Who should benefit fr^ a program? ' 
Sincfe the late 60/s c*^an1es have cqine nK)re^^ and more ^nder attack for making 
excessive pro^^its, or, as Nader calls it, "obscene" 'profits. What does th^iHrterm 

^ mean? There was the outcry 'from some critics that the oil companies made 300% 

4 ^ ' • ■ > 

profit which was considered bad and robbing the American people. Hardly anybody 

• ' < « * 

bothtred to-ast 300% profit on what, compared to what but all critics agreed that , 
this, was bad. The statement itself is a display of ignorance^or attempt toytfo^ 
issues. By itself it is meaninle^s. The liberally educated person' hasto ev#^uate 
infprisation critically and be able to accept or reject it intelligently. -He ha^ 
to understand what ^re profits, what are losses, how does a company arrive at its 
figurps. This is hardly possible Without a basic understanding of accounting a'nd 



-' . • ., . 10. ' 

the mastery of the business vocabulary as 'taught in .business courses. Nanagen»ent 

:^ • ^ ' ■ ' ■ • ' ' - A ' 

IS an integral p^rt of true li"bera1 education too. All of us have to manage our ' 

I. * 

. own affairs, but beyond that as voters we have to understand the management of 
government at variotis levels, A knowledge of management tools and principles, 
a study of how people relate to each oj;h*r could help in deciding whether 
management tS effective o^ needs improvement and whether improvement is. possible'. ' 
It will help in setting up effective management' so that the money will ac.tgalfy 
go to programs and hot be ea^n up the management process itself! 

Many of our problems are corownication protflems. We a^ unable to relate 

f 

to. others effectively. This is particularly Xrue for busines-s situations. Cours§^ 
in business, coBPwnicatipns help in sharpening language awareness and language s^ilU 
and 'in developing the ability to thfnj: logically In bus>ness situations. 

An educated person 'has to bas decisions on facts and not simply 
"^^motions. It is unwrthy of a liberally educated person to break out in stateronts , 
about exploitation of the consiii^r, lack of social responsibility of btfsfness, and 
ba4 manag e men t unless that persen has looked at the problems and weighed alterna- 
tjlves. This is. tiardly possible without.an understanding of business. 
'^ If the great liberaTeducators of the past* like Erasmus, da Feltre, Vives, 
lived today, they would have to include busjoess into their Kberal education 
. programs because business is an integral part^in the development of the whol^^n. - 



